. cod Growing ;
oo ; 9 by
) %
< i
WaGIN

Whitegate

Removing
barriers to
learning




Contents

ADD/ADHD Page 3
Autism Page 6
Social, Emotional and Page 9
Mental Health

Physical and Sensory Page 15

English barriers to learning  Page 16
Maths barriers to learning  Page 23

Please note, the lists below are by no means exhaustive. They give an
outline of the main areas of need and how these are catered for
within our school setting.

If you have concerns around your child displaying any difficulties or
barriers to learning, please do not hesitate to contact the class
teacher and/or the Inclusion Manager for additional support and
guidance.




ADD / ADHD

ADD VERSUS ADHD

ADD is an acronym
for Attention Deficit
Disorder

ADHD is an acronym
for Attention Deficit
Hyperactivity
disorder

Has 3 sub-types:
inattentive ADHD,
hyperactive-
impulsive ADHD &
their combination

Now referred to
as ADHD,
Predominantly
Inattentive Type

Characterized by
hyperactivity

Not characterized
by hyperactivity

Child may
appear shy,
reserved and calm

Child will be highly
energetic and
active
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. forgets
| routine tasks

visual timetable

loses things easily
needs to run and climb, even

keep tasks

child does not appear to
listen when spoken to

will actively avoid tasks
that require focus

(@S resources

Strategies to Help
Learners with ADHD
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Specific strategies and resources used in school

e Positive relationships with teachers and LSAs

e Predictable routines including class timetables (uniform across the
school) individual timetables and/or pupil checklists.

e Organised environments and calm spaces in every classroom.

e Visual and verbal warnings for transitions.

e Movement breaks including sensory circuits.

e Use of appropriate fiddle tools

e ELSA support

e Restorative practice




Autism

Four key areas of difference

Every child with autism will have a range of abilities within each of these areas. Many children with
autism have high levels of anxiety as a result of these differences.

Interacting Processing Information
Children with autism have differences ¢ €
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11 Signs of Autism in Girls

ra 7« 5

telies heavily on other children Passionate, restricted,
to guide and speak for her and specific interests
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Difficulty moderating Ur'1usuul depressi?n, Difficulty making and X X
feelings when frustrated anxiety, and moodiness keeping friends Often described as quiet or sh

<

e B
Unusual passivity

Unusual sensitivity Conversation is restricted
to sensory challenges to limited topics of interest
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Difficulty with social communication Epileptic seizures

- increases with age
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T
approaches for
a PDA profile
of autism

- Minimise rules
- Enable some

choice & control

- Explain reasons
- Accept that some

things can't be done

Ik batties
nxiety management

egotiation & collaboration
isguise & manage demands

daptation

Reduce uncertainty

= Recognise underlying

anxiety & social/
sensory challenges
Think ahead

Treat meltdowns as
panic attacks: support
throughout & move on

- Try humour,
distraction,
novelty & roleplay

- Be fiexible
HaveaPlan B

- Allow plenty of time

Engage positively

- Keep calm

* Proactively collaborate
& negotiate to solve
challenges

- Fairness & trust

are central
- Word & pasition requests indiractly

Constantly monitor tolerance for demands &
match demands accordingly
- Doing things together helps

Specific strategies and resources used in school

e Positive relationships with teachers and LSA’s

e Predictable routines including class timetables (uniform across the
school) individual timetables and/or Now, Next, Then boards.

e Organised environments and calm spaces in every classroom.

e Visual support for transitions and activities

e Additional time for processing changes and/or transitions

e Clear communication

e Using pupil’s interests to drive learning activities

e Brain breaks including sensory circuits.

e Use of appropriate fiddle tools and sensory resources

e ELSA support

e Individual work stations (where appropriate)

e Social stories and comic strip conversations

e Restorative practice




Social, Emotional and Mental Health

How to nuntune o
child's mental health

Q@G)@@

Actively listen Be patient ‘m° . Tell the truth o healthy
before offering 93 Bahacton
your advice validate theirs v
Be consistent and

Surround them follow through

with healthy adulis with what you
promise

Teach them Believe them

how to be safe and in them

Use open Practice
ended questions relaxation
exercises

Have scheduled |t glectronic ~ Reach out together

. familytime  4ime for everyone and hug them

@© Recognize
f orh;lmss . @ positive choices
Respond calmly
when their View their Make piay
emotions are behavior aos a and exercise

elevated window to their @ requirement

needs and feelings
Set and respect
Be present boundaries

© 201% Mental Fills Counseling Store




Recognise Respond

Build Avoid
Resilience Re-traumatisation

Self-actualization

desire to become the most that one can be

Esteem

respect, self-esteem, status, recognition, strength, freedom

friendship, in

Safety needs

personal security, employment, resources, health, property

Physiological needs

air, water, food, shelter, sleep, clothing, reproduction
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ANXIETY IN THE CLASSROOM
CAN LOOK LIKE

Norvous about eye contact

Crying in the morning
Afraid to use the bathroom
Not talking

Not eating lunch or snacks

Not answering if called on

because | might be called on
due to separation anxiety
because of buttons & snaps
because of selective mutism

because of stress hormones

because | freeze in panic

Anxiety at School

can look like...

worry about work
assignments refusal

anger or

aggression llstcmng

pamopanng

easily
overwhelmed
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Anxiety

can sound like

| | feel ;
| can't siok I'm not
do it hungry
= | ﬁ /
My - | need to
use the
legs h
hur|t bat' r.oomj
e 7574
No one | || v Don't
es | 5 1 leave
ric | can't me
,\.\ sleep
BINOVAIMentIMATIE) 5 —
what we may expect to See

DErvousnNess

deflance irmitability difficulty sleeping  anger
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What meltdowns don’t mean

e | hate you ¢ I'm a bad child
e You are mean ¢ I’'m manipulating
e You are a bad person you

What meltdowns do mean

e I’'m overwhelmed e My brain
e I'm trying to tell you what can’t
need | have understand
e | might be hungry, tired, this feeling
lonely, angry and | don’t yet
know how to handle it e | don’t want to act
yet this way

How can I help when it’s happening?

e |’'m watching how you e Don’t talk too much; it
respond so | know how may overwhelm me
to respond next time more

e Make me feel e Say things HELPING
loved ' like ‘I e

e Help me to find wonder if e

a safe space you are...” HANDS

How can I help afterwards?

e Make me feel loved and e When I’'m calm, tell
safe me and show me

e Help me to work out how I could have @
how | was feeling done it differently l




Specific strategies and resources used in school

e Positive relationships with teachers and LSAs

e ELSA support

e Predictable routines including class timetables (uniform across the
school) individual timetables and/or Now, Next, Then boards.

e Organised environments and calm spaces in every classroom.

e Social stories and comic strip conversations

e Restorative practice

Physical and Sensory
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ALLISONFORS COM L.EARN MORE allisonfors com/sensory-processing-disorder-speech-therapy/

Specific strategies and resources used in school

e Positive relationships with teachers and LSAs

e Organised environments and calm spaces in every classroom.
e Movement breaks including sensory circuits.

e Use of appropriate fiddle tools and sensory resources

e ELSA support

e Easy access toilet

e Ramp access and/or easy access at all entrances

e School on 1 level

English barriers to learning

15




withtelling | | 'eftright confusion | ..ﬁm';.
| gets lost easily | '-lph-bot_

noise distracting

slmilar sounds cause
confusion /7

lioolno place in text |

difficulty ‘hearing’ sounds 3

moving or

can’t remember what
words look like

(eSresources

| voice recorder ]_ checklists |

story

benefits from map pequires time to
isual support planv

mind map J

needs time for proof reading

formation spacing
handwriting

sizing

using
equipment
manip
difficulties

. pencil grip
L may need support with syntax

structure and grammar P qulddywhenwdﬁng]

trouble keeping difficulty thinking of
track of thoughts words to write

(@Sresources
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What are 'visual stress and processing difficulties'?

It is part of a family of specific leaming difficulties - with many crossover points.

Dyspraxia

Chronic Fatigue

Attention Deficit /
Hyperactivity Syndrome
Visval Stress and
Visual Processing
Difficulties
Autistic Spectrum

Dyslexia

Moderate / Generalised
Learning Difficulties

NOTE: It is still disputed as to whether it forms a standalone condition or an aspect of
other conditions.

>> 1. Layout

A complicated, stylish design might make the

with reading difficulties

(1) Make sure readers can (3) Keep columns well

find their way around a text spaced to avoid readers
easily. Number the going across rather than
paragraphs or sections to down. Lines between
help with navigation. columns can help.

(2) Avoid squeezing too (4) Headers

much text onto one page. Use headers to introduce
Use two pages if you have new subtopics and

to. Use 1.25- 1.5 for line demarcate different parts

spacing. : of a text.

3s0y3 asnjuo0d ued ‘uoidradsul 13sod Uo Inq

Ajjeniul Sujjeadde aiow 3%}
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>> 2. Fonfts

' i WRITING INCAPITALS CAN QUICKLY TIRE THE BRAIN BECAUSE
I YOU HAVE TO SPEND MORE TME
| CONVERTING THE LETTERS BACK TO HOW WEHAVE LEARNT TOREAD,

Some fonts like century gothic, and comic sans, are nice and easy to read
because they are simple and mirror handwriting - especially letters such as ‘a’
and ‘g’.

Others require ORE CONCENTRATION as our enzrese and BRAINS work extra
hard to clean up the FANRY FEATURES.

| 14pts is generally viewed as the optimum size for ease of reading. 12pts is OK. but anything lower w srain the syes

With anything bigger‘, readers tend to view it as childish

>> 3. Images

+ Use images that reinforce the
messages in the text, to give poor
readers clues.

* Be careful not to crowd the text
with images. Too many images will
distract from the text.

+ Sometimes a diagram can be
used as a back-up or a complete
replacement for the text.

18




>> 4. Colour

Too much contrast in the foreground and you will
suffer from eve strain because of the harshness and
glare.

Too much black text on a white background is said
to cause this. Reading this kind of text for sustained
periods will gradually damage your eyesight.

>> 5. Language

« Vocabulary is a term for familiarity with and
understanding of words. Sometimes new vocabulary

needs pre-teaching before use within the context of a

text.

« Deliberate repetition of key vocabulary can be useful.
Students typically begin fo grasp new vocabulary after

the third time of experiencing it.

« Try to keep sentences simple - one key point per
sentence is recommended for KS3 and KS4 students.

Using a
pastel coloured background,
where possible,

is much easier on the eyes.

19




>> 6. Tools

-
-
L
| —

Use a ruler to
frack lines and
keep place.

Use a highlighter pen to identify tricky words.

Use coloured overlays if you
rely on black and white texts
which cannot be adapted.

20




Easy tips for students struggling in or with learning difficulties in Literacy

Reading:

Cover the lines above and below, using white card or coloured reading slide (even wide lolly
sticks)

Use bigger font

Try to avoid black text on white paper Use pastel coloured paper

Use fonts such as calabri, arial and tahoma

Break texts down into smaller parts and give breaks

Read WITH the child to ease anxiety

Practice sight words with flashcards etc

Lots of praise whenever a task or goal is completed

Dyslexia ., - :; Because Dyslexia effects the way children sca
Biiinic | WL3 and interpret text, things such as changing
band d . font and font size can help. Printing text on

e e light coloured paper is also beneficial. Helping
b_'-. d - A these children make connections with words
- is essential,

Writing/spelling:

Fine motor skills activities like tracing and cutting

Tracing laminated alphabet cards

Breaking down large written tasks into smaller more achievable goals (eg: a paragraph or
sentence at a time

Decide on what the objective for the lesson is - IT it is content, be lenient on spelling

Does the child need to copy the whole text or can they highlight a printed version ar only copy
key words/phrases?

Use manipulatives for spelling such as phonic/letter cards. Children can spell out the word
using the card, then write & read the word.

Use play doh to create HFW

Use images to create connections with words

Lots of praise whenever a task or goal is completed

t | | € k.

mokod it

cot
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iPad Apps for Learners with Dyslexia/
Reading and Writing Difficulties

Specific strategies and resources used in school

e Positive relationships with teachers and LSAs

e DL Literacy programme

e Use of technology or scribes for recording

e SNIP Literacy

e Beat Dyslexia programme

e Dyslexia friendly classrooms (including layout and presentation of
learning materials)

e Coloured overlays and/or books

22




Maths barriers to learning

difficulties

with telling $
the time K

struggles to
understand

mathematical
concepts—speed,

left/right confusion

map reading

.

time etc.

problems
handling money -

~ working out

}\ change etc. 5
 issues with place \ .l o’mm

| value

struggles to
understand

chronology 28}\ v

. G
o /"/

therefore 4+5=9

lack confidence in their

answers
(€S resources

can lose place easily

finds counting in twos,
threes etc. problematic
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Easy tips for students struggling in or with learning difficulties in
Maths

Have a hundred board starting with 1 at the bottom
Offer times tables in lists instead of a grid
¢ Use manipulatives (a variety of) and visuals as much as possible (numicons.
deans, tens/hundred boards, abacus etc)
¢ Don’t mix operations within the same task
¢ Shorten the task/tasks so they do not seem overwhelming
¢ Be aware of what your focus is. Do they HAVE to write out the question or can
they just write out the answer on the sheet
Is language a barrier? Are you testing their English or Maths skills
Give thinking time
Check the children’s work after 1 or 2 questions so you know they’re on track
Use colours and arrows to highlight the process
Focus on place value
Have the learner verbalise their thinking to help YOU understand how their mind
is working

" Children with Dsycalculia can have difficulties remembe-

= ring number patterns and understand number-based
strategles. Different aids can help them complete work
and sercure some understanding.

Specific strategies and resources used in school

e Positive relationships with teachers and LSAs
e |IDL Numeracy programme

e Basic Dyscalculia assessment to identify possible areas of difficulty

e Promoting use of a range of concrete mathematical resources

throughout the school, including in KS2
e Coloured overlays and/or books
e Readers and additional time for assessments




